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which made them neglect the process of development and 
improvement. Thereupo~ the West seized this golden 
opportunity, for no sooner had it communicated with the 
Muslims and the Arabs than it borrowed from them the 
origins of M~lim culture, to which it was introduced dur
ing the Crusades in yria. The West also came under the 
influence of Muslim culture in icily and the Mediterranean 
islands, which had been occupied by the Muslims: also in 
Egypt and Andalusia. estern civilization is greatly indebt
ed to Islamic civilization through its clashes "th uslim 
in the wars of Egypt and yria. The est has also learnt 
a great deal from the Muslims in Andalusia. 

Therefore, I present this modest study of one of the 
illustrious figures in Islam in the hope that our sons in all 
their Arab and Muslim CIOIJiltries will r.ee.lize that what 
Westerners profess, with regard to their claim that modem 
culture and modern scientific civilization are e clusi el of 
their own making is sheer lying, presumption and distor
tion. For the science of the est ·ch has discovered the 
secrets of the atom and in ented artificial planets and space
ships is a natural result of the cultural development, the 
bases of 

0

hich had been laid down by uslims. o doubt, 
the&e facts will become plain in the study of prominent 

uslim personalities, o contributed to Muslim ci'f'iliz-
ation. Among these is the outstanding perscmality of lbn 
Khaldoun, which present in this pamphlet. He is one 
ef those ho contn"buted a great deal to the setting up of 
certain sides of human thought. He alto cm1ributed many 
ideas in the field of education, hich have the status 
of Muslim education, uslim thought, and uslim culture. 
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They built forty-five schools, and the Ayoubids alone built 
twenty-fi e. These schools swarmed with students coming 
from the various Islamic countries. et this er increa ing 
number of 'ularna' and students had no effect on the pattern 
of social life. r did it create an n Islamic awarenes . 
The :rea on for thi i that the immigration of these 'ulama' 
and student into Cairo a motivated b the desire to make 
a living through learning. Hence th re a no originalit 
or daring in thinking of the kind that uld effect social 
8Jld political dev lopment . Perhaps th r:"chn of Egypt 
and the mugne of it people then r to blame. That 
age, howe r a remarkable for its military achie em nt . 
The am luk tood in the face of th rusader th n in 
the face of the Tatar . Their heroic stand again t the latter 
and the av the forced them to flee after th ir d feat ga 
the Arabs a ne consaou nes of their po er and enabl 
them to achieve further · ctorie . The bi tory of national 
stru gle reserv a place of honour for this gloriou ctory 
of th ameluks It · d plorabl er that the lim 
empire then began to di integrate. In th Islamic zoo 
influence m And lu ia u lim kings o upported 
b the rulen of the Berber tates. the ora · d and the 

Uahids the Christian 
rul hawed 

onl 



towns. ch town as governed. by a prince, who 
t agaimt 1iis neighbour in the hope of annexing his 

pinceClom or tQwn. lbn Khaldoun's family lived at first .in 
e at the time of Bani Abbed. It as then a large city 
then er adi El-Kabir running through it. It was 

the foUrtb in importance among the cities of. Andalusia. In 
built first Islamic astronomical observatory, the 

Ul the hole of Europe as well. With the weakening 
ol e uahids in Andalusia, the Spaniards' desire to occupy 
i revived. lbn Khaldoun s family ho as living there 
had tom e to Sebta and finally settled down .in Tunis. 

and in such a turbulent atmospher~ lbn Khaldoun 
born. From the start he distinguis~ himself as a 

fme thinker one of the most notable in the history of the 
bs. Although he spent bis early life in an unsettled 

sooety et he a a 'led himseU of all the opporlllnitires to 
learn both religious and mundane subjects in the Andalus-







- bore a personal grudge against him and as able to 
change the feelings of the king towards him. And so lbn 
Khaldoun again went back to Bigaya where he was well
received by its Emir. But incidents and intrigues followed 
him everywhere, and he !IOOn escaped to Fes and remained 
there honoured and respected during the reign of its ultan. 
lbn Khalaoun, however, could not settle down. He ended 
up in prison but was released afterwards. By: that time he 
had had enough of politics and its troubles and was yearn
ing for rest. He devoted himself to study and, in 776 H., 
he stayed as a guest with some of his friends in Bani .A.reef 
at Kaliit Salama in Morocco, which was to the- west of 
Tunis. There, he totally abandoned politics and took to 
learning. He read voraciously and ruminated over pa t 
events looking for the causes of instability in the Muslim 
world. • He remained a guest at Bani Areef's till 780 H. 
During this relatively quiet period of his life, he completed 
his famous Prol.egomena. Yet, the ambitious lbn Khaldo~ 
the man who spent most of his active life in politics could 
not remain quiet. He set out once again in search for glory 
but, again, he met with enemies who plotted again t him_ 

So, he escaped to Egypt pretending he wa on hi wa to 
Mekka to perform the pilgrimage. ome of hi supporters 
gave him a rousing send-off before he sailed for Cairo in 
784 H. This as in the reign of ultan Barquq, ho el
comed and honoured him.• Egypt as then the centre of 
Islamic learning and the refuge of 'ulama' from all the 
Arab and uslim countries. o SQODer had he settled in 
~ than he started to teach at Al Azhar. He a 
~eel by a big circle of followers and admire ho 

all among the gre$t 'ulama' in Egypt. They included 
~!&er' Al-Askalani and Zaki Al-Din Al-Maqreezi. In 



the course of time bis relation with Sultan Barquq became 
tronger and he appointed him as Malki Chief Judge and 

entrusted him with teachings in some schools. His appoint
meut a Malki Chief Judge and his dismissal from it were 
re}Wated six times during which he performed the pilgrim
age in 789 H. In Egypt Ibn Khaldoun was not ,,;,thout new 
envious people, who plotted against him till they spoilt the 
relations between him and the authorities. This coincided 
\\ith a serious disaster which befell him and bis family. 
\1\'hen lbn 'Khaldoun had settled in Egypt and found comfort 
and luxury there, he sent to his family in Morocco to come 
to Egypt. They got ready and sailed, but misfortune 
accompanied th m, for ·wind and storm blew strongly in 
the , 1editerranean ea and mercile ly destroyed their hip, 
drowning them all. Thus, he had to face the manoeuvres 
of hi enemies as well a the loss of his family. He was 
o\•errome with gr.ief and re igned from hi post. He himself 
depict hi misfortune in the e word : " This coincided 
"ith the di a ter that befell my family; they came from 
Morocco on a boat ''hich wa drowned hy a strong wind 
and ev rything and everyone were lo. t. I found the calamity 
too gr at. Ac;cetidsm oven,helmed me and I decided to 

gi' e up m. po t"'. 

But he continued to teach and to write, and when the 
11e" r ached Cairo that thC' Tatar attacked Syria, occupy
ing Aleppo and committing ome atrocitie , King El-Nasser, 

bou 1- aadat Farag Ben Barquq, hastened to meet Tamer
]an . taking "ith him Tun Khaldoun among the judge and 
juri t ''ho accompanied him. Cla he began between the 

ptian and the Tatars out ide Dama. cu , but Sultan 
I arag huniedl ' departed for Cairo, owing 1o a division 
among hi upporter leaving the city of Damascus, where 

- 15 -



lbn Khaldoun was, to its fate. nm KhaldoUn feared that 
the city would fall .in the hands of the Tatars who uld set 
it on fire and loot it. So, he convinced his ~ who 
1Nl'e present in the city, of the need to contact Tamerlane 
and negotiate ·th him the city's sunender. lbn Khaldoun. 
hastened to Tamerlane. He descn"bes his Jneeting ·th 
him : " I entered his tent and found him leaning cm his 
elbow, with diahee of food before him. When I en.tmed I 
bowed and greeted him, and nodded submissively. ~ 
raised his head and offered me his hand, which I · · he 
made a sign for me to sit, so I eat where I • He then 
called one of his retinue. jurist Abdul Gabbar Ben aman 
- one of the Hanafi jurists of Khowarazm - to act a 
translator between us". In this historic meebng the great 
leader spoke to lbn Khaldoun. He asked him about his 
affairs and the n of orocco and the ultan there, and 
the reasons for his coming to :Egypt. It is said that he re
quested him to write a desaiption of orocco. lbn Khal
doun spoke to Tamerlane explaining to him SCllDe of his 
views and social theorieS, thereb winning his hole-hearted 
admiration. But, Al qreezi tells a different story from 
lbn Khaldoun's, and gives another account of the surrender 
of Damascus. He sa that it Judge Zaki Al Din Ben 
Mofleh Al U..bali ho acted as political ernissaTV m the 
negotiations concerning the a s surrender but a difference 
took p1-:e aftawards and so the Tatars burned i Then. 
Tamerlane gathered a number of its 'ulama and en. 
and them back to &unarbnd. lbn JQaaldoun, • is. 
said, Ft Tamerlane permission to go back to Cairo, wrtt,".,._ 
he ued to e learning till he died m 8o8 H.. may 
....., .... 'WI••"" mercy OD him. 

_, -



HIS CHARACTER 

Lisan Al-Din Al-Khateeb says : " lbn Khaldoun was 
a VirtUous man, goOd-natured, shy, with a characteristic 
dress opposed to oppression, difficult to ha'ndle, well-inform
ed in intellectual and traditional sciences, wise of judgement, 
knoWIDg a lot of things by heart. His handwriting wa 

entertaining ~ and yet 







HIS KNOWLFDGE D I ITERARY POWER 

Ibn Khaldoun lived jn an age full of events, di n ion 
and political troubles, which led to the obstruction of th 
sources of culture and knowledge and the sterility of liter
ature. It is surprising that there should be such an e cel
lent learned man in an age like that. 

Ibn Khaldoun as indeed a glittering star amidst an 
overwhelming darkness. What he wrote in his f amou 
Prolegomena sho s that he as a · hi torian and a great 
economist and sociologi t, though some of his practical idea 
are objectionable to u no ada . But, undoubtedl he ' a 
a brilliant man, highl intellectual and remarkabl intelli 
gent. He a indeed a ery far ughted person. He vit'\ ed 
the events that took place in hi age ·th a penetrating e e. 
Hit judgement on them a al a logical and realit 
pro ed him right. He applied h!Dl lf to traditional uh 
jects a imilated them, and then created something ne 

hich reflected the soundn of hi and his analytical 
and creeti e faculties. 

His practical mentalit , hi life a a ~lomat, hi 
accurate kno ledge of the affairs of u funs his tra I 
in the u 1im orld from Morocco and Andalusia to Egypt 
~ the Lebanon and Hijaz, hi long and intimate famil 

:um plots and political intrigues his extensive stud 
the history of u funs in all countries, and his thorough 
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HIS WORKS 







origins and their parallels. Again, the do not judge -events 
and happenings wisely or in accordance with natural logic. 
So, they make mi takes and get lost in a wild me of errors 
especiall in reckoning the sums of mone. and number of 
soldiers. 

We houltl note that although Mu lim hi torians, like 
Ibn Hisham, Al-Waquid , and Al-Masoud , ha 
exaggerated in their narration of ome of the cau f 
events and their reckoning of numbers and ha e fallen int 
many false thoughts and misconceptions, European histor 
ian were in absolute ignorance about the actualiti hich 
affect the course of the events of history and the relied 
upon witchcraft and fortune-telling. 

lbn Khaldoun ha strongly denied that superstition 
could have any connection with the true interpretation of 
hi tory. He also proved that events are go erned b the 
laws of nature and sociology. He attacks the elTOlleOUSl1eSS 

of hi torian in a scientific tyle : " Historian ha; e allowed 
themselve to go wrong hen they treated the ancient kings 
of the Yemen and Arabia. These are supposed to ha e 
invaded frica and Berber orocco from their villages. 
lbn Kais lbn Saifi - one of their greatest kings ho was a 
contemporary of ose is said to ha e in aded Africa 
and killed the Berbers. It as he ho called them by that 
name hen he heard their jargon, he said : " What i 
this barbarity ? And they ha e been called Berbers ever 
since. When he left that place, be left some tribes from 
HiJD ar ho lived there and mixed 'th its people among 

ham ere Sanhaga and Kotama. ccordingl Al-Tabari, 
-Oorgam, Al-Masoudi aDd lbn Al-Kalb presumed 

':)a]~ig.a and Kotama belong to Himyar but the Rlll'!MiE 
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d\na ty '·01dd not allow ii and thi-; is the lrulh . .AL\lasou 
d1 al o lll 11ti0ttf'd lhnt '<ii-Azar· nas one of their king ; hl' 

a , cont mpornr of olomnn pea1 <' be upon him. Ile 
fought ;igninst VIorocro and clen1slated 1l. The san1c 1sc1s 

aid ahout hi ~011 YasPr aftc•r him, \\ho is said to havP 
r arhcd \Vndi Al Rand in i\lorocro. hul, not finding a way 
due LO tltl' cillUltdance of ~illld. "l'lll back. It is also ~aid 
.ih ti 'Tohbna~ the 'pcond' nlia. 'Assad Ahu Karb'. who \V:1s 
.i ro11te111porar · of 'Yo,.,tasif'. om· of the Kayania Persin.1 
Kmg . thal lw "as the king of ~ lousel rind .Azerbaijan and 
that he ronfroJtled the T11rks and dc>featerl' them and lhal 
he atta k,..d lh m a ..;c• owl time and n third. After this, 
he nt tl1rP0 of hi . ons to fight in Per ia. in Saghd - one 
of th Turkish depeudencies beyond th<> RiYer - and in 
the country of the Romans. The first seizt>d thf' country lo 

amarkmul and cros eel thr- de erL Lo China where he found 
that hi econd brother, who fought till he reached Samar
kand, harl <11Tived before him there. So they both fought 
the Chine e and went back home loaded with spoils. JeaYing 
b hind U1Pm in China tribc>s from IIimyar who ha,·e settler! 
th re to thi ag . The third reached Constantinople an<l 
tudioo it; he fough1 fiercely again t the Homans before hP 

r tumf'd home .. , 

'01e are the errors of historians which Ibn Kbaldou11 
emm1erates, and \\ hich he di. cusses scientifically in this 
t '1 : "All tht?se news are far from being correct, arnl 

art> deeply rooted jn fancy and error. They are more lik0 

fictitious tories. This is because the kingdom of the Tob

baas was in Arabia and their capita] in Yemen's Sanaa. 
Arabia is surrounded by the sea from three sides : The 

Indian Ocean from the south, the Persian Gulf descending 
from it into Basra from the east, and the sea of Suez 
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desceilding from 1t into uez in Egypt from the a you 
can see in maps. So. body ho wants to go from emen 
1G orocco can onl take the uez a . the road from 

uez to the edi anean sea is more than a two da 
journey, it is very unlikely that a great king th his num 
erous soldiers should go through it thout conquenng lt. 

This is not usUal. In those states the .Amalikas and 
the Kaniians in ma and the Oopts in F.gypt. Afterwards 
the Amalilras reigned o er F.gypt. e ha e er 
that the Tobbaas fought an of these nations or reigned over 
them. Again, the distance from the sea to orocco far 
and the provisions, fodder and soldiers are numerous, so if 
the ent through another country they needed to loot th 
crops and li estock, and to plunder the countri which the 
pa sed through". 





are the people ho cannot bear illnesses to the contrary of 
those who are used to the rough nomadic life". In this 
view, he may be influenced by the in tructions of uphisrn 

hich, in hi age, wa · d pread in orocco and Andalu 
ia. Among these in truction i that it is better E r the 

body to go without food, and consequent! be t r for both 
the mind and the soul. 

Social F ac.ors and the Ri e of at1ons : 

In a much a the afore-mentioned natural fact.on ha e 
an influence on the life of nations thett progress and de
cline, so we find that social factors are closel connected 
with the ri e of nations. When people congregate in on 
place, the find it necessary to co-owat for the sake of 
living, and dttring their congregation the imitate one an
other. First of all man rmitate som body ho is stronger 
than himself in body among his famil relati or tnbe or 
the inhabitants of the quarrer m hich he li as m learn 
ing he imitates his teachers and in wealth the kings and 
others. So the aping instinct JS one of the powerful 
factors and the most effecti e human He then 
proceeds to "eXpOSe the <let of imitatiOn and sta that 
the imitator tries to imitate m the obVlOUS matters, bich 
deal with the style of dress, a food and drink. if a 
country falls under the dmnination of another: the oonquer 
ed. country .unitates the conqueror m superficial ma and 
al a neglects to imita her m the ma enabled 
her to win clamaim 
ledge 

If lbn Klialdomi 
ha seen tha 

~<·:B118tbag the COJUNeior;-~a. 





does away with egotism, rivalry and covetousness and 
unites the efforts and directs them towards one aim. Thu 
the nation becomes stronger and stronger. 

The essence of lbn Khaldoun's view about the forma 
tion of human society is that it is established through the 
instinct of congregation hich is innate in man. The family 
appears first, then the tribe. Then rivalry springs U!> 
among the tribes and hen one tribe dominates the others 

e get the monarchy. It contributes to settled life and the 
process of civilization. Under monarch nomadic life is 
changed and we have people settling down in cities and 
towns. When cities are established, luxury se in as a re-
ult. It weakens the nation and break i strength until it 
urrenders to weakness and peri he . Thu civilization iu 

Ibn Khaldoun' opinion is the final tage in the d€ elopme 1t 

of civilized society. 
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due to the difference in their \\a of living, long b fore Karl 
:\1arx, the archite t of xiali m. He al o fore tailed pencer 
in e tablishing two important principle : fir t, that clan 
ni hne and co operation in life are among the fir t cau 
of human congregation. 'econdl , that the enilit of a 
nation tart "hen it urrender to a life of Ju UIJ and ea . 
Among hi \iew in which he "a ahead of hi tim i thi : 
"The conquered are ahrnys keen to imitate the conqueror m 
their motto, clothing, creed and manner ". 

Durkheim, the founder of ociology m Fran e, ha 
borro\\ed man) of Ibn Khaldoun idea : nam l , tJrnt thn 
life of ociet i a concrete fact and that ther i a corr la 
tion b t\\('('11 the ize of ociet and it \\Calth, and tha• 
hi tori ally, ocial re earch CO\ er all a pect of national 
life. and decide v.hether it i barbaric or iv1lized. united 
or divided, conqueror or conquered and the polit-
ical tatu of the countr and the v. a arn th ir 
living. 
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WESTER1 T VTE\"\' ' OF IB T KTIALDOUN'S 

11 TTI~LLECTCAJ' I IERIT.AGE. 

Hobert 11 lint say : " \ Vhoe,·er reads the Prolegomenrz 
fair1y , nd honestly has to admit that lbn Kha1doun deser
v0 to hf' rnlled the foundl•r of the science of history and it;; 
ph:Josophy" _ He goes on to say : '· Arabic literature ic; 
adorned \\ith one of tJ1C' most brilliant names. Neither the 
ctisc;ical world in the old centuries nor the Christian world 
m thC' middle ages could present a name as bright as tba t 
of Ibn Khaldoun". Gemplo\\itch acknO\vlc•dges the preced
ence of Ibn Khaldoun in many views and theories which 
ha\ been mentionc>d in The Prince. Claudio has made a 
comparison between Ibn Khaldoun and i\lichiavelli: he says 
thc1t "if Michiavelli hac; taught m th1 \\ff\ s of governing peo
ple, he has done so as a far-sighted politician. But the erudite 
Tunisian, lbn Khaldoun, has bC'en able to penetrate into 
thf' social a pects as an economist and a wcJl.establishc<l 
philo opher, whioh makes us see in his heritage a loftiness 
of outlook and a critical tendency which were quite un
known in his age". T. G. Depuis, a professor at the 'Cniv
crsity of Amsterdam and the author of The llistory of Phi
losophy in Islam, says : "\Ve did not inherit history from 
th<' old historians as a science whid1 has a philosophical 
basis. For instance, they accounted for humanity not ha,·
ing reached a higher degree of civilization hy earthquakes, 
floods and tl1c like. On the other hand, Christian philosophy 
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considPrnl history with its <'Vents the realization or th~ 
pr<'paratio11 for th<> kingdom of Goel on earth. Then n1me 
Ihn Khaldo1111 and triPcl to find links het\\Pen humn11 de 
\ <>loprnent nnd its immediate en uses. I Ie shO\\Cd gr<>at re 
S<'arch capacity and fiuc reasoning. I fe discu sed tht' proh
lc•ms of ex, the condition· of tlw weatlwr and thC'ir impact 
on body and mind in both individual and sociPt •". 

Tn hi· book. Muslim Thinkers. Defoe say 
tc>ndency to inv1>stigatc> en~r ·thmg ranging from voluti n 
to progre puts Ihn Kh,ildoun, the fourtPcnth c<>ntury \\1-iter 
in the forefront among tlw mo t advanced int llecl! m 
ce111!•111poran Europe.,. The American Profc 01· Fard a) 
in Thf'or<'tical ociologr: "The· thought th.it • 1ontc qm<>u 
or Vico werP the fir~t to mcJintain mid preach fntali 111 i11 
social, life:. wherC'as lbn Khaldoun had aid that and d1 cow•r 
ed th1' law of ociety long before' them". Profe or To n 
!we, of O~iorcl Cniver.::it , ha tated in hi book. A tud1 
of Hi.story: " lbn Khaldoun 1 a geniu . and. in hi Pro 
legom ... ~rza. there i ·hining evidence of far ight<'dne . pro
found r<' arch and powerful intellect". He \Vent on: " In 
his Prolegomena, \\hich he wrote a nu introduction to hi 
tor•, he. has comprehended and imagined and crl'ated th<' 
philo. oph ·of hi tory; and th1 i undoubted} • th<' b t of it 
kind which ha b n created b • any intellect at any time 
an) 'here". 

De Boer. th<' Dutch Oric>ntali t, aid : " lbn Khaldow1 
attemptc>d to c>stabli h a n w philo ophical sy tem whi h 
had never occurred to Ari tot} : to make a philo ophical 
y~tcm of hi tory. He told u that thi y t<'m i the ocial 

life and the sub tance of oci t • nnd it intellectual educa 
lion. The function of history is to ~how how people> work and 





And, u lbn Khaldowi ahead -of a ~ 
scientists in studying the bases of the philoaophy of h1at""'"" 

and disco ering .the prmciples of boman miza 
also comprehensi el studied the metliods of educauon m 
his age and in prenous tiD1el, and able to dra 
ne cohclusiom with which he outlined a n method for 
Is1amic aducati6JL This method is bUilt on proper 
tional priDcipl which agree to a hqtt th 
mod.em educationalist trends. 



rn. n-IALDOll T. THE PHILOSOPIIIC1\L 

EDUCATIO. TAUST 

\Vith his views on Islamic education. lbn Khaldoun 
r<'pr<' <'nt an importnnt stagf• in the history of Islamic 
educntion. To illmtrate the relation hC'tween his views mul 
thosC' of the other lendC'rs of Islamic education who pr<'cC'd 
C'd him, WC' havC' to resort to a dPtailPd account of the prin:.
iples of Islamic C'ducation throughout th" ages. 

Islamic education ha t"o aim : n religious aim, which 
tre ('<; th<' other world and per uade people to perform 

their duty to'ward God, and a practical worldly aim. which 
in modem theory. i callC'd lC'aming for living. TI1is latter 
aim, i al o ndorsed by p:ragmatists lik<' John Dewey and 
'\11/illiam H. Kilpatrick, ·who follow a practical method in 
r·duc'1ting th<' child. Islamic education thC'n is mNmt to 
achieve two purpo es: thC' on<' religiou . ancl the other wordly. 
It thu differs from the Homan way of education which aim
«! at excC'llencC' in military suhj ts and rhC'toric, both consid
er d then practical. It alc;o diffors from the Spartan educ
ation which preparc'CI thf.' young for military life only. and 
the Athenean education which strC' ed the intellC'ctual and 
philO"ophiral subject . It i clear that all thC' P obj<'cts ftr" 
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uslim ucation cliff from 
solel devoted ligiou 

aims. The tendenc of u Jim education th religiou 
and · entific objects seems to ha e been inspired b the 

· policy delineated the QurAn in th Qurhic 
" But -.ek, with ths ( W«llth) which God has bestOllJM on 
thu The Home of the Hereafter nor forget thy portion in 
this • The Prophet said · Do for this lifw as if 1"f6 wen 
going to 'live forever'. and do for ths future orJB • tf you 
"*6 to dUt tomor tow Th Islamic edluartion 
bined the religious and orlcD obj 
rary to the ancient education of the Gn!eb 

bich required that the ould beccime ViP1h-1w. 

useful in practical life. 

cording to lbn Jdoun, Islamic education aims 
preparing men who can lead a good and hap~ lif: Thi 
is also the tendency of modem education in our ap. 



TIIE :\IE1110DS OF I LA:VUC EDUCATION 

l11e <:> mNhod diff<:>red a'rording to <liffer<:>nt l\Iuslim 
<>miro11ment. but, in spill' of this, l\fuslims regardless of 
thl'ir differC'nt <:>nvironrnents. were agreed that the Quran 
1 UH' ha i of Islam arnl tlw sotircc of Islamic knowledge. 
ThPr £or<:>, they mode it one of thP bases of education in 
t'\ <:>1 rah country and the axis around which all the other 
tudies rrvolved. lbn Khaldoun says in e:-..1)laining the rea
o 1 for thi · "The aim of this i-. to makt> th<:> child reach a 

finn religious heli<:>f and to plant in him the foundations of 
good moral by way of religion, which cc1m<:> to purify 
oul , improve moral and lwlp to prop<1gate good··. 

1 larnic edurntion ha t\\O method · one for the primary 

education, and ihe other for high education. 

1. The primary method prevailed in all ':\lu fun rount
nC' . Th Quran and Hadith WE're the two main suhj<:>cts. 
In otl1 r ubject it differoo according to the different :'.1u lim 
countri~ and \\hat uited ench of tlwm. It is obvious from 
the name 'primary' that it wa mPant for children. In 

orth Africa, the 1u 1ims con iderC'd it sufficient for the 
chil I to leam the Quran by heart. For this reason, they 
\\Tote the Qurf1n down and memorize<l it heU<:>r than any 
ther :vlu Jim nation. .Anclnlusians comhined the <;tud ' of 

the Quran with that of other subject such as pOC'try and 
pro c. The chilclrC'n were alc;o tnught lingui tics nnd callig-
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IB K.HAIDOU 'S VIEW OF SCHOOL CURRICULA 

According to lbn Khaldoun, the fact that Moroccan and 
frican children studied the Quran only made it difficult for 

them to po e s the creative faculty necessary for self
e pression. Children ere forced to learn the Quran by 
heart without acquiring a degree of understanding the style 
of the Quran which suited their mental faculties. This same 
method wa adopted in the schools of the Egyptian villages; 
it wa contrary to that of the people of orth Africa, who 
combined with. the teaching of the Quran that of Arabic, 
poetry prose and calligraphy. As a result, they acquired 
xcellence in handwriting, literary ability, eloquence and an 

original creative talent. 

lbn Khaldoun then deals with the view of Qadi Abou 
Bakr Ibn Al-Araby, one of the leaders of Islamic education; 
he say : " He has a method which he has overstressed". 
The essence of hi method is that poetry is the record of the 
Arabs and it ought to be put in the first place; also Arabic 
hould be preferred to other objects of study. If the child 

acquired a rea onable amount of this, he moved on to 
Arithmetic which he tried to master. Then he passed on 
to the Quran. According to Ibn Al-Araby, this method 
helps the children to understand the Quran. lbn Kbald.oun 
agrees with this system and supports it. But he realizes 
that die customs of the Moroccans do not approve of it. He 
says: "Upon my 90ul, it is a good system. but curren~ 
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\ iew in th<' following rnamier : " Scholars have made a big 
fu of it arnl haYe provided for it so many ramifications 
and intrrprC'tatious. Thus. it defeated its own purposes". 
After having put grammar in its placc- among other sub· 
j ts, lbu I'haldoun tries to draw the ideal way of teachin.; 
it. Ifo statps that grammar should not be theoretically 
taught, becrm e the aim is to train childrc>11 to exprc>ss them-

c>ln' porperly and to rC'ad COITC'ctly ancl underst<l'Hl what 
th<'y read. Ill' hC'lie>ves that grammar and d1etnric should not 
he taught until tJ1e child reacht's a suitable age. Tlw view> 
of lbn Khaldou11 about tlw nwthod of teaching gramma1·. 
the nim of !<'aching it ancl tht• uitahlt' agt' for learning 
grammar and rh<'toric are not very much different from 
mod m trC'nds in education. Teaching grammar depends 
upon the child rc>aching the> ~tage of b<'ing able to reason and 
df'Clucc>. This stag<' is rt'achecl at adolescence>. Ibn Khald
oun ays " C~rammar and rhetoric are h\O sides of the 
philo oph, of the language. and we should not start teach
ing th m to the child until he reach<'s a c;uitahle age". 

lkhwan Al- afa - a famou ~'luslim sect - pay atten
tion to th<' addition of philo ophical sciences to the prog· 
ramme of high tudies in :\1uslim schools. They had a well· 
kno" n vic>w which agree to a gre>at exte>nt with the> princip
le c; of modem :?Clucntion. They advocared the> thoo1T of 
beginning with thl' concret<' he>forp the abstract and 1ook th" 
toncrrte ac; a mean of studying intellectual subjects and 
theology. The • were able by this method, which wa;; 
original in thC>ir age, to pre>sent thP l\Tuslim faith in an 
accurate and scientific wa •. 'Ibe main idea of. their me
thod calls for the reconciliation of religion aml reason. ·when 
Ilm Khaldoun examined th views of Ikhwan Al- afa u1 
planning the> programmes of sturly. lw apprm·('(l of thei ~ 
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thought in the bbasid age and the Arabs' contact with 
foreign cultures, such as the Persian, Greek and Indian. 
In that era, Arabic-Muslim thought was released from its 
dogmatism, and an acti scientific-philosophical move
ment took place. Academies were set up in Baghdad 
and Cairo. The Arabs were keen on translating the 
ciences hich helped in the con truction of the nation. 

After having understood and digested the translations they 
reached the stage of invention, and they contributed much 
to the scientific heritage in medicine surgery, pharmacol<>gJ 
physiology chemistry and physics. 

. In the history of Arabic culture there are some bright 
names, like Ibn Al-Haitham, Ibn ina, Abou Al-Rihan Al
Bairouny - the famous urgeon - Abou Al-Ka sem A!
Zahrawi. Gaber Ibn Hayan, and the great geographical 
traveller Yakout AI-Hamawy, and many other famou 
learned men. icholson says : " The discoveries of toda 
do not count for much compared to hat we are indebted 
with to the Arab pioneers. They were a radiant torch in 
the ob cure middle ages especially in Europe". Defoe sa : 
"The legacy hich was left by the Greeks as not well
utilized by the Roman . But the Arabs perfected it and end 
eavoured to improv and complete it until the deli ered 
it to modem ages". idio goes so far as to say that "th" 
Arabs are the actual professors of Europe in all branch 
of kno lege". There is no doubt that these statement 
contain a fair estimation of Arabic- uslim civilization 
which helped to ad ance the scientific movement in most 
Islamic states. a result of this :movement, the program 
me for high studies expanded in the golden qe in the lif 
of the Arab ation QDtil it contained physics, ·ch includ 
ed medicine and all its branches, anatomy 
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phannacology, medical treatment, diet, metallurgy, mmmg, 
boL:1ny, zoology, and alchemy. Mathematics oontained 
irithmetic, algebra, geometry, astronomy, music, mechanic~, 
engineering and logic. We can infer from what has been 
aid that the programme for higher tudies in Muslim educ-

.ition ha certain characteristics which can be summarized 
1 follow : 

t J The tendency to give priority to religious subjects. This 
timulatC'd interest in those sciences which help in the 

under landing of religion and its rules. Religion then 
wa a common factor in all programmes. l\1uslim 
Educators have gone so far as to say that human per
fection can only be attained through the reconciliation 
behH'<'n religion and science. or between the command 
of I lam and Greek philosophy. 

i The literary studie occupied second place after the 
religiou subjects. These studies were not pursued for 
their own sake, but were a means for understanding 
religion. 

The attention of the Arab began to turn to scientifil· 
tudie , and the progrnmmrs included physics, astrono

my and mathematics, when the Arabs realized their 
importance in the devE'lopment of thought and civiliza
tion. 

4 ) pecialization ·was not yet known. The student usetl 
to penetrate deeply into many subjects; the student of 
medicine, for example, used to learn logic, mathematics, 
physics and Islamic subjects such as grammar and 
Arabic poetry. Sciences then were not as developed as 
they are now. 
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QfALDOUN' VIEWS 0 GENERAL 

STRUCTIO 

1) ~ with th/I art of teaching is a necessity 
iniposed by the educalional. act : 
It u not enougH for the teacher to acquire knowledge, 

but 1(e should master the way of presen1ing his material 
This can be achieved only by 5tudying the psychology or 
children and knowing the extent of their abilities and their 
learning potetttialities, so that he may address them 1>J1 
then- intellectual level. Thus, he maititains contact with 
th lbn Khaldoun uys : " The proOf that t.eaching is an 
art · the divergence of methods adopted. E~ one of the
famous Imams has a method in teaching ~ to • 

self, th& same as in all other arts. Thia ahOWi 1;bat 
method is not the same as the matter". He decJares 
the methocl of teaching is not a subStantial part of the 
ject. The proof of this is the difference in medioc1: ~ 
one teacher and anOlher. Modern p(JcholoU: emphMizM 
that the methad is a means for teaching the ~ or the: 
prescribed ~amme, not the pr0gramme itself. TM ~ 
programme can be taught by more than. one n.e~IL 

l1m K.haJdoun attacb formalism in edile81iClil. 
warne against memorizing without ~ t..,.,, . .,...t!Mo.., 

iaL · vi , this hinders the ability to fMllt:~ltlfc•18*11.:.'. 
He achocates a method .u&ilar td the IQSldific 
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hegi11ning; sp ri rication should come later by degrC'es. The 
youngster should at first be givC'n problems in every aspect 
of the art. Then the teacher brings it nearer to his mind 
by <' ·planatfon and illustration. taking into account the de
gr<'<' of his pupil's mental den~lopment and their readiness 
to r<'ceiw what they arc> taught until they reach the highest 
degrc>e in the art. Th<' teacher should then go back once 
more to this art and by pPrfoct explanation and clarifica
tion mo\<' from gC'neralization to specification, until the 
pupils reach thC' end of the> art. Then he should go back a 
third time to this snme art and look into it thoroughly. leav
ing no problem, qu('<;tion, c;ubtll'ty or ambiguity without 
e ·planation and clt1rification. Thes(' rl'pc>titions, in Ibn 
Kh.ildoun' vi w, lwlp to fix knowledge into the minds of 
childre11 and to givC' them thl' nrcl' sary lnll'nt in the var
iou art . Talent hrrc> mrans thC' skill in the art or science, 
or thl' po\\'C'r to u C' it in practical lifr. Ibn Khaldoun justi
fi thC' l' three repetitions hy the fact that the youngsters' 
r£>adine " to grasp Jmo,,JcdgP comes gradually. This is in 
accordancl' with the mo t up-to-date methods of education. 
Graduc1l foaming c;uit the p ychological trait which appear 
in the variom stagl's of <leH•lopment. Repetition makes for 
accuracy which is important in the process of learning. No 
doubt repetition h('lp to improve and facilitate thl' ordering 
and fixing of information in the pupil's minds. Repetition, as 
advocated by nm Khaldoun, is not Y('ry diffl'rc>nt from 
what modern cdurationali ts pre ci;he in tl1is respl'ct. Ex
perienrC'S thus should be l1asl'd on alternation and succC's
sioIL This means that the experience is presented in a 
different \vay every time there is a repetition over the 
various stages of development. 
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prefers the second method for acquiring knowledge. Thus, 
the journey does not differ from that undertaken for record
ing and observation. The purpose of both is to acquire 
knowledge. 

c) l)o not Put the Cart Before the Hors11 : 

This means we should not give the youngster defini
tions and general rules at the start of his schooling. We 
should start by giv;OJg him enough examples to prepare him 
for understanding the rules, laws and definitions, because, 
to face him with general rules and to give him problems 
at once thout being prepared to understand what he is 
being taught may exhaust his mind and render it sluggish, 
and may also reduce his thinking power and lead him to 
what we call today academic paralysis. It will make him 
hate learning. The blame should lie with the bad method 
which does not take into consideration the inclinations and 
capabilities of the youngsters. 

When lbn Khaldoun OfiJO es and denounces these me
thoos, he is in agreement with modern psychology which 
advocates the necessity of taking into account the previous 
k:no ledge of the child before proceeding further. 

d) The Necessity of Continuity : 

This, as lbn Khaldoun sees it, means that the teachet" 
should be keen to give the youngster all the lessons on the 
same subject continuously, because interruption leads to 
forgetfulness. This confirms what he previously said about' 
the necessity of teaching through three uninterrupted repe
tiS:iODs, because the interruption leads to forgetfulness and 
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our age. 
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weapcm ti> distort the Quri.n and Islam, by strongly adher
ing to the views of our predecessors who held that the Holy 
Qurin should not be translated. 

g) Avoiding Summaries in Education : 

Summarization of texts. according to lbn Khaldoun, 
blocks the ay of proper understanding. He indicates that 
the 'ulama' of later generations had become very fond of 
this, and so the number of summaries and texts increased. 
Ibn Khaldoun mentions among these teachers lbn Al-Hagib 
in Jurisprqdence and its bases, and lbn Malik in grammar. 
He attacks summaries thus : " In this way the education is 
spoilt, the acquisition of knowledge is disturbed, and the time 
of the student is wasted in pursuing obscure terms. This, he 
points out, stands in the way of acquiring the necessary 
talent resulting from education. What has led later genera-
1ians to accept summaries is that they found it a means to 
make the act of memorization easy for students. Thus they 
landed them into difficulties, which prevented their develop
ing useful talents". It is said that the 'ulama' in later ages 
wrote texts of knowledge to bring themelves in favour with 
the Turkish rulers, and to enable their sons to earn things 
by heart. o doubt the exaggerated attention given to 
summaries and the encouragement of children to learn the 
texts by heart were among the factors which led to the in
flexibility of culture in those ages. 

Educationalists in our sge are strongly against summar
ies. They forbid their use in schools. But this is not a new 
1mdency. It is as old as lbn Khaldoun's age. For, acoord
ing to him, swnmaries exhaust the mind and muddle it up, 
ad wa.te the child's time. It is for this reason that modem 
-=-tionalists like lbn Khaldoun, have forbidden it. 
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h) Punithmmt As An lnctmlive To l.i1al"ning ls TM 
Lan &sort For Tbs Tilat:her : 

Ibn Khaldoun ad~tes mercy toward. childnm 
wama &pins\ the overtaxing of their energi beca 
straimng m education is harmful 1D the students' body and 
espec:iaUy in the ca of children. If a child harshly and 
~vely treated, he becomes distleased and loses Im 
energy and tends to become lazy and cumung. He may 

lie and lose his sense of humani . It is interesting that 
Khaldoun refers to the humiliating influence which 

oppressing and harshness ha on the spirit in this way : 
" Look at the Je and the bad character they ha e acquir
ed. So notorious b.a e they becCBDe that eV&y where 
every age the are known for thetr · edness and deceit . 
This judgement b lbn IChaldoun sh his subtlety and 
profound thought. ow are onl too ell aware of the 
truthfulness of his staten:ient. e need only look at the 
so-called state of Israel. Its oancluct and behaviour prove 
Ibn Khaldoun's opinion about the J and especiall the 
Zionist Jews ho are mostl dishonest and treacherous. lbn 
Khaldoun advises teachers and parents not to be opptesane 
in teaching and punislnnent. He sa : " Among the best 
methods of edutation is what Haroun Rasheed has drawn 



other means. This advice is considered among the docu
ments of Islamic education,. and we quote it here : " 0, 
Ahmar I The Prince of the faithful has given you the very 
soul of his soul and has given you authority over him. There
fore, his obedience is due to you. Try to be worthy of the 
high place which has been accorded to you by the Prince of 
the faithful. Teach him the history of the Arabs, let him 
read poetry and teach it to him. Let him learn the proper 
style and forbid him to laugh except at the appropriate 
times. Make him extol the sheiks of Bani Hashim when he 
happens to be in their presence, and also the leaders of the 
army. I.et no hour pass without taking the chance of mak
ing him profit from it, but do not make him sad and destroy 
his intellect Do not be too lenient either to the extent that 





-.-_- ....... --·- and ni8ke them. avoid speakii)g to women. Ancl 
thmk I ~ accept any excuse from you, for I have 

~ lpn ~ency•. It is evident from an analysi'l 
ol tlifs advice it. acknowledges the principle of the good 
~e in education. There is also an elaborate 
P1•11J!ing of a dlool ~ which does not go beyond 
that prescribed • Al-Rashied's afore-mentioned document. It 
baa also ftJtated SQme of Ibn Khaldoun's views which assert 
that yCllUDptel'$ lhould not shift from Olle art to another be
fore ~ the rudiments of ibe first. We have already 
men · oaed that · view differs from the new trends in 
modem 8'luca A thing hich this c\ocument states and 
which Ra"1e9d'-s does not, is forbiddi.qg d;Uldren to speak 
to womea, heta118e, if they become aoousiJomed to do so, this 
will weaken in them the spirit of bravery and magnanimity 
and will mah tlleni grow soft and lose 1he prerequisites of 
manhood. 

Good example in school environment is a factor intend-







docs not mean abandoning forl'ign languages, for the process 
of Arahization itself require mastery over foreign langu
ages. o doubt certain foreign rcf!'rence should alway be 
con ulted if nccc ary. 

s we in the l Tnited rah Hcpublic have now dcfin cl 
our aim and adopted rah rationali m a our nation 1l 
policy, it i our dut • to tramlc1tc a much a "C' can into 
Arabic. lkr£>, \\e arc in full agreement ''ith the call of Jlm 
Khaldoun. Among th prPIC'XI u ed b • tho e who tand in 
the ''ay of u ing Arabic in th<' uniwr itie , is that th£' 
Arabic language i incapable of pro\'iding man · l1ecc ar · 
terms. The an wer ha bcC>n upplil'd b • • 1uhammad li. 

car ago, "hen he <' tabli hl'd the chool of • fedicin£>. 
_ fodicinc \\a taught tJ1er£' in Arabic, and famou doctor 
graduat£>d in that ame !;Chool. "Icdicc1l technical term 
\Wrl' dC'vi eel and prO\-ided by pl'ople like the late Omar • 1-
Tuni i. 

Our ancic>nt 'ulama • havC> ah a) tipulatcd that the 
secret of kn0\'1cdge cannot be uncowrcd by c>roiu stud nt 
mile they tudy in their mother t ngue. which th · ha'<' 
learnt and undC'r. t:)O(} from th<>ir C'arl • childhood. It ' a 
for thi rea on that many • rah cholar excelled in th 
gloriou I Jamie age . Thµ lbn Khaldoun \Ya not unfoir 
to foreign J,mguage \Yhc>n he said : " Leaming in a for i n 
language i half leanung ". 

1) The Transfer of Training : 

Ibn Khaldoun ays : " The perfection of arts and era£ 
not only make a person skilled in them, but his skill extend 
also to other which are similar to them. For in tance, if 
a person excels in calligraphy, the skill is transferred if he 
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I am pamtmg on walls. ·whoever excels in adtlunetic. 
fmds it Cc. r to perfect algebra and geometry". It is strange 
that Ibn Khakloun has reached this conclusion long before 
the modern philosophers of education in Europe who cont
inued to upport the traditional theory of the faculties ancl 
Com.ml training. Only recently did the modern experin1-
eutal ps ·chologists declB.l·e the wrongness of these theories 
anrf I.he r:orn tness of Urn Kl1aldonn's. 

m) I low the 'tudent Krrels in Learning the 
lbnguage : 

Ibn Khaldoun recommends a sowHl vie" - concerning the 
foaming of language. which is confirmed by modern educa
tion. HC' hold thal the method whid~----~ 
I r to ma I r 1he language and to make g 

life i - that ""hi h givP imporli111c to menwrizing much of 
\\lmt hu!; been did by men of lettPrs and good rhetoric. He 
a\ " .AftC>r memorizinrr, the 'Olm" ter should forget 

' h t llC' ha I arnt by heart... B • forgel11ng, Ibn K.haldoun 
nPan forgPtting the lctte1 "hil reu1ini11g the effect. Thi 

att1tud conf rm with the mo t up-to-date developmE'nt~ in 
thP fi Id of educati n. Thee ence of leaming i lhaL which 
rC>main ''ith the> per~on aft r h ha forgotten ever rthing 
·I e. Th25 ma · be taken t() mean that th£> nwmorized facL 

ure not intended for their own sake, lml for the form, Lion 
of 'l certain disciplinC". Cf'rfain habits and altitudes. 

This i a rnpid survey of lbn K11Jdou11·s vie"·s on cduca-
ti n. we havc> noted, they undoubtedly form a cohereut 

· t<'m. 1 he time i ripe for leader in the field of xluca
tion to un artl1 uch trea urf' long neglected in the pa t a~ 
th e of Ibn Khaldoun. 'Ve <ll"P now mvarr> of the nrr si!Y 
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